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Pupil premium strategy statement 

This statement details our school’s use of pupil premium (and recovery premium for the 
2021 to 2022 academic year) funding to help improve the attainment of our disadvantaged 
pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this academic 
year and the effect that last year’s spending of pupil premium had within our school.  

School overview 

Detail Data 

School name Upminster Junior School 

Number of pupils in school  360 

Proportion (%) of pupil premium eligible pupils 6.9 % (25 pupils) 

Academic year/years that our current pupil premium 
strategy plan covers (3 year plans are recommended) 

2021-2022 

Date this statement was published 26th September 2021 

Date on which it will be reviewed 20th July 2022 

Statement authorised by Alison Edgcombe 

Pupil premium lead Alison Edgcombe 

Governor / Trustee lead Heidi Clarke 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £21,830 

Recovery premium funding allocation this academic year £ 2755 

Pupil premium funding carried forward from previous years 
(enter £0 if not applicable) 

£0 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£24,585 
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Part A: Pupil premium strategy plan 

Statement of intent 

Upminster Junior School provides an environment where children feel safe, happy and 

excited to learn, whilst providing an opportunity for all.   A growth mindset and continual 

drive for personal improvement is key to our pupils’ success.  All pupils, regardless of 

their starting points or background, deserve the right to learn and achieve their full 

potential.  This Pupil Premium strategy aims to work towards diminishing the difference 

by providing opportunities to enrich education, to recognise and address needs as early 

as possible and increase pupil engagement.  The key principles are to overcome any 

barriers to learning so that all children can enjoy an inspirational education, and thrive in 

school. 

Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Emotional barriers to learning – due to past experiences / bereavement 

2 Lack of engagement with homework 

3 Prior gaps in learning 

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

For pupils to be able to develop strategies to 
regulate their emotions / behaviour  

Children recognise their emotions / 
behaviours and are able to regulate them 
before they become unmanageable 

For pupils to successfully complete their 
homework on a regular basis, and hence 
practice crucial skills 

Pupils complete homework successfully 
each week. 

For pupils’ learning gaps to be filled in English 
and Maths. 

Pupils achieve at least age-related 
expectations at the end of the year. 
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Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £2500 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Curriculum 
development 

Ofsted research reviews around the 
curriculum / building blocks for learning. 
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Phonics training Research links high quality teaching of 
phonics to development of reading skills: 

 

Phonics approaches have been 

consistently found to be effective in 

supporting younger pupils to master the 

basics of reading, with an average impact 

of an additional five months’ progress. 

Research suggests that phonics is 

particularly beneficial for younger 

learners (4−7 year olds) as they begin to 

read…If an older reader is struggling with 

decoding, phonics approaches will still be 

appropriate.  EEF + 5 months 
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Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

Budgeted cost: £11,165 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Homework club ‘The average impact of homework is pos-
itive across both primary and secondary 
school. There is, however variation be-
hind this average with homework set in 
primary school having a smaller impact 
on average.’  EFF +5 months 

 

2 
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Booster groups (Y6) The average impact of approaches in-
volving extending school time is about an 
additional three months’ progress over 
the course of a year. The average impact 
is influenced by the targeted use of before 
and after school programmes, which have 

higher impacts on average.  
EEF + 3 months 
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Specialised 
interventions / in class 
TA support / training 

The average impact of the an additional 
four months’ deployment of teaching as-
sistants is about progress over the course 
of a year. However, effects tend to vary 
widely between those studies where 
teaching assistants are deployed in eve-
ryday classroom environments, which 
typically do not show a positive benefit, 
and those where teaching assistants de-
liver targeted interventions to individual 
pupils or small groups, which on average 
show moderate positive benefits. The 
headline figure of four additional months’ 
progress lies between these figures. 

 

EEF + 4 months 
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Maths tutoring (1:3 
ratio) 

‘Evidence shows that small group tuition 
is effective and, as a rule of thumb, the 
smaller the group the better. Some 
studies suggest that greater feedback 
from the teacher, more sustained the 
engagement in smaller groups, or work 
which is more closely matched to 

learners’ needs explains this impact.’  
EEF + 4 months 
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Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 

Budgeted cost: £10,920 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

ELSA – training, TAs, 
resources 

Proven strategy to support pupils’ 
emotional well-being: 

The average impact of successful SEL in-
terventions is an additional four months’ 
progress over the course of a year. The 
security of this evidence is, however, very 
low, so schools should carefully monitor 
the efficacy of approaches in their own 

1 
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settings. Alongside academic outcomes, 
SEL interventions have an identifiable 
and valuable impact on attitudes to learn-
ing and social relationships in school. 
EEF + 4 months 

 

Development of sensory 
room  

A proven resource to support pupils with 
autism, and social and emotional 
difficulties. 
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Attendance support / 
initiatives for identified 
pupils with poor 
attendance 

Strong evidence linking attendance to 
pupil outcomes. DFE (2016): 

 The higher the overall absence 
rate across Key Stage (KS) 2 and 
KS4, the lower the likely level of 
attainment at the end of KS2 and 
KS4 

 Pupils with no absence are 1.3 
times more likely to achieve level 
4 or above, and 3.1 times more 
likely to achieve level 5 or above, 
than pupils that missed 10-15% of 
all sessions 

 Pupils with no absence are 2.2 
times more likely to achieve 5+ 
GCSEs A*- C or equivalent includ-
ing English and mathematics than 
pupils that missed 15-20% of KS4 
lessons 
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Lunchtime club- TA, 
resources 

Some pupils do not cope with the 
unstructured times at lunchtimes and 
this has proven to provide them with a 
safe and supported environment whilst 
still interacting with their peers. 

The average impact of behaviour 
interventions is four additional months’ 
progress over the course of a year. 
Evidence suggests that, on average, 
behaviour interventions can produce 
moderate improvements in academic 
performance along with a decrease in 
problematic behaviours. However, 
estimated benefits vary widely across 
programmes. Approaches such as 
improving … pupils’ cognitive and social 
skills are effective, on average.  EEF + 4 
months 
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Staff CPD on knowing 
how to support pupils 

Research e.g. Barry Carpenter.  
National College webinar. 

1 
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with their mental well-
being 

Although SEL interventions are almost al-
ways perceived to improve emotional or 
attitudinal outcomes, not all interventions 
are equally effective at raising attainment. 
Improvements appear more likely when 
SEL approaches are embedded into rou-
tine educational practices and supported 
by professional development and training 
for staff. In addition, the implementation of 
the programme and the degree to which 
teachers are committed to the approach 
appear to be important.  EEF + 4 months 

 

Subsidised trips, clubs, 
workshops 

Enabling pupils to access the same 
opportunities as their peers. 

 

Breakfast club Ensuring pupils have a good breakfast to 
start the day. 

 

 

Total budgeted cost: £ 24,585 
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Part B: Review of outcomes in the previous academic 
year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 

academic year.  

Internal pupil progress data for the Year 2020-21 – the average number of pupils who 

made at least the expected progress within year: 

Year group Average number of pupils making 

at least expected in-year progress 

in Reading, Writing and Maths 

3 2/3 pupils 

4 6/6 pupils 

5 9/9 pupils 

6 5/5 pupils 

  

By the end of Year 6, based on teacher assessment 2020-21, the vast majority of PP 

pupils achieved ARE, and some also achieved the higher level – as shown in the table 

below: 

Year group  Reading Writing Maths 

Y6 ARE and above 5/6 5/6 6/6 

Y6 Higher level 3/6 2/6 2/6 

 

Externally provided programmes 

Please include the names of any non-DfE programmes that you purchased in the previous 

academic year. This will help the Department for Education identify which ones are popular 

in England 

Programme Provider 

NTP Fresh Start in Education 

 


